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Introduction to Self-Regulated Learning (SRL)

Self-Regulated Learning (SRL) is fundamentally defined as an active, constructive process

whereby learners set goals for their learning and then attempt to monitor, regulate, and control

their cognition, motivation, and behavior, guided and constrained by their goals and the contextual

features in the environment. This highly complex and cyclical process involves three major phases:

the forethought phase (planning and goal setting), the performance phase (strategy enactment and

monitoring), and the self-reflection phase (evaluation and adaptation). While the mastery of specific

strategies--such as summarizing, elaborating, or time management--is critical for academic

success, the mere possession of these strategies does not guarantee their use. The crucial

determinant bridging the gap between strategy knowledge and strategy application is the learner's

underlying attitude toward the strategy use itself. If a student understands how to use a

mnemonic device but perceives it as tedious or unnecessary, they will likely avoid its

implementation, highlighting attitude as a key motivational gatekeeper in the SRL cycle.

The literature consistently demonstrates that high-achieving students are not only adept at utilizing

a broad repertoire of learning strategies but also possess profoundly positive affective and

cognitive orientations towards these strategies. They view planning, monitoring, and revising as

indispensable components of the learning process, not merely burdensome requirements imposed

by instructors. This positive orientation is intertwined with motivational beliefs, particularly self-

efficacy and task value. A student who believes a strategy is highly effective (high value) and

believes they can successfully execute that strategy (high efficacy) develops a powerful, positive

attitude that sustains effort, especially when encountering challenging academic tasks. Conversely,

a negative attitude, often rooted in past failures or the perception of excessive effort required, leads

to avoidance behaviors, undermining the potential benefits of even the most sophisticated learning

techniques.

Understanding attitudes toward SRL strategy use requires moving beyond simple behavioral

observation and delving into the learner's internal psychological landscape. It is the qualitative

assessment of whether a student embraces or resists the effortful, metacognitive demands of

regulation that provides the clearest insight into their long-term academic trajectory. This

psychological construct acts as a powerful predictor of persistence and adaptability, serving as a

foundational element upon which effective academic performance is built. Therefore, instructional

interventions seeking to improve SRL must systematically address and cultivate favorable attitudes

alongside the explicit instruction of behavioral and cognitive strategies.

Defining Attitudes in the Context of Learning

In social psychology, attitude is commonly conceptualized as a relatively enduring organization of

beliefs, feelings, and behavioral tendencies toward socially significant objects, groups, events, or

ARABPSYCHOLOGY.C
OM

https://psychepedia.arabpsychology.com/?p=26415
https://psychepedia.arabpsychology.com
https://psychepedia.arabpsychology.com


Self-Regulated Learning Strategies: Attitudes & Use 3

Psychepedia psychepedia.arabpsychology.com

symbols. When applying this definition to the educational context, attitudes toward SRL strategy

use refer to the student's internal disposition regarding the utilization of specific metacognitive and

behavioral techniques, such as note-taking, organizational planning, or self-testing. This disposition

is not static; it is learned, context-dependent, and subject to change based on experience and

feedback. A critical distinction must be made between simply knowing a strategy is good and

genuinely valuing or enjoying its application. For instance, a student may cognitively understand

that spaced practice is superior to cramming, yet maintain a negative affective attitude toward

spaced practice because it requires sustained, distributed effort over time, which they perceive as

inconvenient or anxiety-provoking.

The attitude construct is crucial because it serves as the intermediary between knowledge and

action. Research on the Theory of Planned Behavior suggests that attitudes significantly influence

behavioral intention, and behavioral intention is the most proximal predictor of actual behavior. In

the context of learning, a student's positive attitude toward utilizing review strategies is a much

stronger predictor of whether they will actually dedicate time to review than their mere awareness

of the strategy's existence. Furthermore, attitudes possess a strong affective component. If a

student associates the use of a deep processing strategy (like conceptual mapping) with feelings of

intellectual satisfaction and mastery, they are intrinsically motivated to employ that strategy in

future, similar contexts. Conversely, if a strategy is associated with frustration or confusion, the

student develops an avoidance disposition, even if the strategy is objectively effective.

The stability of these attitudes is often determined by the consistency of outcomes. If a student

uses a new time management strategy and consistently experiences improved academic

outcomes (e.g., less stress, better grades), the initial positive attitude is reinforced and internalized,

becoming a stable part of their learning identity. If, however, they employ the strategy but fail to

see immediate or substantial improvement, the attitude may sour, leading to strategy abandonment

or the development of cynicism regarding the utility of prescribed learning techniques. Thus,

effective attitude development relies heavily on providing learners with structured opportunities to

experience success directly attributable to their strategic effort, thereby solidifying the cognitive

belief that the strategy is useful and the affective feeling that its use is rewarding.

The Tripartite Model of Attitudes and SRL

To fully analyze attitudes toward SRL strategy use, psychologists often employ the Tripartite

Model of Attitudes, which posits that attitudes consist of three interconnected components: the

cognitive, the affective, and the conative (or behavioral intention) components. The cognitive

component encompasses a learner's beliefs, thoughts, and knowledge regarding the strategy. This

includes beliefs about the strategy's effectiveness, its efficiency, its difficulty level, and its

relevance to specific learning goals. For example, a strong positive cognitive attitude involves the

belief that organizational planning is the most efficient way to handle a complex project, and that
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effort spent planning saves time in execution. This component is highly susceptible to logical

argument and empirical evidence.

The affective component relates to the feelings or emotions evoked by the strategy's use. This is

perhaps the most powerful driver of engagement or avoidance. A student may experience anxiety

when faced with the task of organizing their notes (negative affect), or they may feel a sense of

calm control when reviewing their study schedule (positive affect). The affective response dictates

whether the strategy is approached with enthusiasm or dread. Instructors must recognize that

strategies requiring significant initial cognitive load, such as detailed metacognitive monitoring, can

trigger negative affective responses until the strategy becomes automated. Therefore, initial

strategy instruction must be scaffolded to minimize frustration and maximize early positive

emotional feedback.

Finally, the conative component refers to the behavioral intention or disposition to act. This is the

commitment to actually employ the strategy in the future. While the cognitive and affective

components contribute to this intention, it represents the final decision point: the willingness to

invest the necessary time and effort. High positive attitudes across the cognitive and affective

domains translate directly into a strong conative component, meaning the learner is highly likely to

implement the strategy autonomously, even when faced with competing demands or distractions.

When assessing attitudes toward SRL, researchers often measure this conative element by asking

students about their likelihood of using a specific strategy in an upcoming academic situation.

Factors Influencing Positive SRL Strategy Attitudes

The development of positive attitudes toward SRL strategy use is influenced by a complex

interplay of personal, environmental, and instructional factors. Among the most potent personal

factors is prior experience of success. When a learner attributes a positive academic outcome

(e.g., a high score on an exam) directly to the systematic use of a specific strategy (e.g., active

recall), their attitude toward that strategy is significantly enhanced. This attribution must be internal

and controllable--the student must believe the success resulted from their strategic effort, not

external factors like luck or an easy test. This sense of personal agency reinforces the belief in the

strategy's utility and increases the affective reward associated with its use.

Environmental factors, particularly the instructional climate, play a major role in attitude formation.

If instructors explicitly model strategy use, articulate the value of planning, and provide

opportunities for students to practice strategies in low-stakes environments, the attitude toward

strategic learning improves. Furthermore, classrooms that emphasize mastery goals over

performance goals tend to foster more positive attitudes. In a mastery-oriented environment,

mistakes are viewed as opportunities for strategic refinement rather than indicators of failure,

encouraging students to experiment with and persist in using effortful, regulatory strategies without
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fear of judgment. The instructor's own attitude toward SRL is also highly contagious; if an instructor

treats metacognition as a critical skill, students are more likely to internalize that value.

A third critical factor is the learner's perception of autonomy and control. Strategies that are

perceived as externally imposed or rigid often generate resistance and negative attitudes.

Conversely, when learners are given choices regarding which strategies to employ or how to adapt

them to their personal learning style, their sense of ownership increases, leading to more positive

affective and conative responses. Effective instruction, therefore, involves teaching a repertoire of

strategies and then empowering students to select, adapt, and refine those strategies based on

their individual needs and the demands of the task, thereby transforming strategy use from a

compliance exercise into an act of self-determination.

The Role of Efficacy and Value Beliefs

Attitudes toward SRL strategy use are inextricably linked to two powerful motivational constructs

within expectancy-value theory: self-efficacy and task value. Self-efficacy refers to a learner's belief

in their capability to successfully execute a specific behavior or task, such as creating a detailed

study schedule or effectively summarizing a dense text. High self-efficacy acts as a powerful

catalyst for positive attitudes because if a student believes they possess the requisite skills to use

a strategy effectively, they are less likely to experience anxiety and frustration (affective

component) and more likely to commit to its use (conative component). Lack of self-efficacy,

conversely, breeds avoidance, even if the student intellectually understands the strategy's

importance.

Task value, or utility value, refers to the learner's perception of how useful, important, or interesting

a task or strategy is. This concept directly addresses the cognitive component of attitude, focusing

on the cost-benefit analysis performed by the learner. A strategy possesses high utility value if the

learner believes it will lead to desirable future outcomes, such as better grades, admission to a

preferred program, or increased professional competence. If a student views the time investment

required for detailed self-monitoring as too high relative to the perceived academic payoff, the

strategy is deemed low value, leading to a negative attitude and subsequent non-use. Therefore,

instructional efforts must clearly articulate the long-term utility of SRL strategies, demonstrating

their transferability across different domains and their relevance to real-world success.

The strongest positive attitudes toward strategic learning emerge when high self-efficacy aligns

with high task value. For example, a student who believes they are capable of creating an effective

outline (high efficacy) and believes that outlining is essential for mastering complex material (high

value) will consistently employ this strategy. Interventions aimed at improving attitudes must target

both dimensions: increasing efficacy through successful, scaffolded practice and increasing value

through explicit discussions linking strategic effort to meaningful, long-term goals. If only efficacy is
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addressed without demonstrating value, the student may feel capable but unmotivated; if only

value is addressed without building efficacy, the student may feel motivated but overwhelmed.

Instructional Strategies for Fostering Positive Attitudes

Fostering positive attitudes toward SRL strategy use requires intentional and systematic

instructional design that moves beyond merely listing strategies. One highly effective approach is

Explicit Strategy Modeling and Think-Alouds. Instructors should not only explain what a

strategy is but also demonstrate its application in real-time, articulating the metacognitive decisions

being made, the rationale for choosing the strategy, and the expected benefits. By verbalizing the

internal monologue during planning or monitoring, instructors demystify the process and implicitly

convey a positive attitude toward the strategy's utility and efficiency, making the initially effortful

process seem manageable and worthwhile.

Another critical technique is Attribution Retraining. Often, students develop negative attitudes

because they attribute past academic failures to uncontrollable factors, such as low ability or task

difficulty, rather than to controllable factors, such as insufficient or ineffective strategy use.

Attribution retraining involves systematically teaching students to attribute success to strategic

effort and failure to the need for strategic adjustment. When a student receives a low grade, the

focus shifts from "I am not smart enough" to "My review strategy was inefficient; I need to employ

more active recall next time." This refocusing transforms the affective response associated with

failure from despair into proactive engagement, thus sustaining a positive attitude toward strategy

refinement.

Furthermore, integrating Peer Collaboration and Reciprocal Teaching can significantly boost

positive attitudes. When students teach strategies to one another or work together to regulate their

learning, they gain social support and observe the successful application of strategies by peers,

which increases their sense of collective and personal efficacy. This collaborative context reduces

the perception of strategy use as an isolated, burdensome activity, transforming it into a communal

skill. Finally, instructors must ensure that the assessment system rewards strategic effort. If only

the final product is graded and the process of planning and monitoring is ignored, students quickly

learn to devalue the effortful strategies necessary for self-regulation, thereby eroding positive

attitudes in favor of shortcuts.

Challenges and Misconceptions Regarding SRL Use

Despite the clear academic benefits, several challenges and deeply ingrained misconceptions can

hinder the development of positive attitudes toward SRL strategy use. One primary challenge is the

perception of immediate time cost versus delayed benefit. SRL strategies, especially in the

forethought phase (planning, organizing, setting criteria), require significant time investment
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upfront. Students, particularly those accustomed to surface-level learning, often view this time as

wasted, preferring to jump immediately into the task. The benefits of strategic planning, however,

are often realized only much later (e.g., less confusion during execution, higher quality final

product). This temporal delay between effort and reward makes it difficult to initially cultivate a

positive affective attitude toward planning, requiring sustained instructional support to bridge this

gap.

A significant misconception is that SRL strategies are primarily remedial tools designed only for

struggling students, or that highly intelligent students succeed without needing to regulate their

learning explicitly. This perception creates social stigma around strategy use, particularly in

competitive academic environments, leading capable students to avoid explicit regulation to

maintain a facade of inherent ability. Instructors must actively dismantle this myth by framing SRL

as the hallmark of expert performance--a set of sophisticated, domain-general skills that even the

most successful individuals continuously refine. Failure to address this misconception can prevent

positive attitude formation among high-achieving learners who might otherwise benefit from

enhanced regulation.

Finally, cognitive load and strategy complexity pose a challenge. Some advanced strategies,

such as complex monitoring or detailed revision planning, place a high demand on working

memory. If students are introduced to these strategies too quickly or without adequate scaffolding,

the resulting frustration and cognitive overload lead directly to a negative affective attitude. They

may conclude that the strategy is too difficult or impractical, leading to abandonment. Addressing

this requires gradual introduction and ensuring that strategies are taught within authentic,

manageable contexts, allowing students to automate simpler components before moving to more

demanding regulatory tasks.

Conclusion and Future Directions

Attitudes toward Self-Regulated Learning strategy use are not peripheral to academic success;

they are central determinants of whether a learner transforms strategy knowledge into consistent,

adaptive behavior. A positive attitude, characterized by the cognitive belief in a strategy's utility and

the affective enjoyment of its application, serves as the motivational engine driving sustained self-

regulation. Without this positive disposition, even the most comprehensive instruction in

metacognitive techniques will likely fail to yield long-term behavioral change. Effective educational

practices must therefore prioritize the cultivation of these attitudes through explicit value

articulation, efficacy-building experiences, and supportive learning environments that reward

strategic effort and autonomy.

Future research must focus on longitudinal studies that track the development and stability of SRL

attitudes across different educational transitions, such as the shift from high school to university,
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where self-regulatory demands increase dramatically. Understanding how attitudes shift in

response to major contextual changes--and identifying the specific instructional supports that buffer

against negative attitude formation during these transitions--is crucial. Furthermore, research

should explore the cultural variability in SRL attitudes, recognizing that the value placed on

individual autonomy versus collaborative regulation may significantly influence a learner's

disposition toward specific strategies.

Ultimately, the goal of SRL instruction is not just to produce students who know how to learn, but

students who want to learn strategically. By focusing on the cognitive, affective, and conative

components of attitude, educators can ensure that learners internalize the value of self-regulation,

transforming effortful strategies into intrinsically rewarding habits that support lifelong learning and

adaptability. The positive attitude toward strategy use is the psychological foundation upon which

academic mastery is built.
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