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Defining Attitudes toward Reading Instruction

Attitudes toward reading instruction encompass the complex set of beliefs, feelings, and behavioral

intentions held by educators, administrators, and sometimes students, regarding the methods,

materials, and overall philosophy employed in teaching reading proficiency. These attitudes are not

merely superficial opinions but deeply ingrained psychological constructs that significantly mediate

the translation of educational policy into classroom practice. A positive attitude often involves a

strong belief in the teachability of reading skills for all learners, a commitment to diverse

instructional strategies, and an appreciation for reading as a critical life skill and source of personal

enjoyment. Conversely, negative attitudes might manifest as skepticism regarding specific

instructional approaches, low expectations for certain student populations, or a generalized feeling

of inadequacy or frustration concerning reading pedagogy, ultimately affecting instructional quality

and student outcomes.

It is crucial to differentiate between attitudes toward reading itself and attitudes toward reading

instruction, although the two are often interconnected, particularly for teachers. An educator might

personally enjoy reading (a positive attitude toward reading) yet harbor significant anxiety or

negative beliefs regarding the efficacy of phonics instruction or balanced literacy approaches (a

negative attitude toward instruction). These instructional attitudes are formed through a

combination of personal history, professional training, observed outcomes, and the prevailing

culture of the school environment, creating a powerful lens through which curriculum decisions are

made and implemented. Understanding this distinction is foundational for researchers and

professional development specialists attempting to diagnose and address pedagogical barriers in

literacy education, as intervention strategies must specifically target instructional beliefs rather than

general enjoyment of literature.

The concept of attitude, generally viewed within social psychology, typically comprises three

components: the cognitive component (beliefs and knowledge about the object), the affective

component (feelings and emotions associated with the object), and the conative or behavioral

component (intentions to act in a certain way toward the object). Applied to reading instruction,

the cognitive component includes beliefs about the best instructional models (e.g., whole language

versus explicit phonics); the affective component covers feelings of confidence, enthusiasm, or

frustration related to teaching reading; and the behavioral component dictates the actual classroom

practices adopted, such as time allocation for different skills or the selection of specific teaching

materials. These three facets rarely operate in isolation and must be considered holistically when

evaluating an educator's overall disposition toward literacy pedagogy, recognizing that

inconsistencies between belief and practice often signal underlying conflict or insufficient training.
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Theoretical Frameworks and Measurement

The study of attitudes toward reading instruction draws heavily upon established psychological

models, notably the Theory of Planned Behavior (TPB) and various models of self-efficacy,

providing robust frameworks for both analysis and prediction of instructional practice. TPB posits

that behavior is primarily determined by intentions, which are themselves influenced by attitudes

toward the behavior, subjective norms (perceived social pressure), and perceived behavioral

control (self-efficacy). In the context of reading instruction, a teacher's decision to implement a

novel, research-based method is therefore dependent not only on their positive attitude toward that

method but also on whether their colleagues and administrators support it (subjective norm) and

whether they feel confident in their ability to execute it effectively (perceived control). This

theoretical grounding allows researchers to systematically identify leverage points for intervention

aimed at changing instructional habits by addressing the underlying psychological determinants.

Measurement of these complex attitudes typically relies on standardized instruments designed to

quantify the cognitive, affective, and behavioral dimensions. Common methodologies include

Likert-type scales, semantic differential scales, and Q-sort techniques, often integrated into

comprehensive surveys like the Survey of Preservice Teachers' Attitudes Toward Reading (S-

PTATR) or similar instruments customized for in-service teachers. These tools often probe specific

instructional domains, such as attitudes toward teaching foundational skills (phonemic awareness,

decoding), attitudes toward teaching comprehension strategies, and general attitudes toward

professional development in literacy. Reliability and validity are paramount concerns in the

development of these instruments, ensuring that the measured construct accurately reflects the

teacher's genuine disposition rather than merely their knowledge of preferred institutional rhetoric

or transient educational trends.

Challenges in measurement often arise due to the social desirability bias, where educators may

report attitudes that align with current educational mandates or perceived professional

expectations rather than their true beliefs or practices. To mitigate this, researchers often

triangulate data by combining self-report measures with observational data of classroom

instruction, detailed lesson plan analysis, and qualitative interviews focusing on instructional

decision-making processes. For instance, a teacher might report a strong positive attitude toward

explicit phonics instruction on a survey, but classroom observations might reveal that they spend

minimal time on these activities due to discomfort or competing demands. Therefore, a multi-

method approach is essential for gaining a genuine, actionable understanding of instructional

attitudes and their relationship to actual teaching behavior, moving beyond superficial endorsement

to assess deep commitment.
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Factors Influencing Teacher Attitudes

Teacher attitudes toward reading instruction are shaped by a confluence of personal, professional,

and contextual factors, forming a dynamic interaction that dictates pedagogical comfort and

efficacy. A primary influencing factor is the nature and quality of their initial teacher preparation

programs. Programs that emphasize a deep understanding of reading science, provide extensive

practice with diverse instructional models, and foster high self-efficacy typically produce teachers

with more positive and flexible attitudes toward literacy instruction. Conversely, preparation

programs that prioritize theoretical constructs over practical application or fail to address the

complexity of reading acquisition in diverse learners can leave new teachers feeling ill-equipped

and contribute to negative attitudes, particularly anxiety regarding struggling readers and the

perceived difficulty of the task.

Professional experience and ongoing professional development also play a critical role in

modifying existing attitudes. Early career success, particularly in seeing measurable student

growth, reinforces positive attitudes and confidence in chosen methods. However, prolonged

exposure to challenging teaching environments, lack of administrative support, or mandated

implementation of instructional programs perceived as ineffective can rapidly erode positive

dispositions. Effective professional development, therefore, must move beyond mere dissemination

of information; it must be sustained, job-embedded, collaborative, and focused on practical

application, allowing teachers to integrate new strategies successfully and build confidence,

thereby fostering a more positive attitude toward instructional change by demonstrating tangible

results.

Furthermore, the school culture and leadership climate significantly influence the maintenance

or shift of teacher attitudes. When school leaders prioritize literacy, provide adequate resources

(time, materials, coaching), and foster a climate of psychological safety where teachers feel

comfortable experimenting and discussing instructional challenges, positive attitudes thrive.

Conversely, high-stakes testing pressures, inconsistent administrative support, and an emphasis

on compliance rather than professional judgment often lead to teacher burnout and defensive

pedagogical stances, manifesting as resistance to innovative reading instruction methods. The

degree of autonomy granted to teachers in selecting materials and tailoring instruction to student

needs is often directly correlated with positive instructional attitudes, as autonomy reinforces

professional status and self-determination.

The Impact of Attitudes on Pedagogical Choices

Teacher attitudes serve as powerful filters through which curriculum is interpreted and classroom

instruction is executed, fundamentally shaping the learning experiences of students. A teacher

holding a strong positive attitude toward the efficacy of systematic, explicit instruction in
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foundational skills is far more likely to allocate sufficient time, utilize fidelity to the program, and

convey enthusiasm during those lessons, maximizing student engagement and learning outcomes

in decoding. Conversely, a teacher with a negative or skeptical attitude toward the same methods

might minimize implementation time, deliver the instruction mechanically, or even subtly undermine

the approach by focusing heavily on alternative activities they deem more enjoyable or effective,

regardless of evidence-based recommendations established by research.

These attitudes also dictate the teacher's responsiveness to student needs and willingness to

differentiate instruction. Teachers with positive attitudes typically embrace the challenge of

teaching diverse learners, viewing student struggle as an instructional puzzle to be solved through

varied strategies rather than a deficit inherent to the student. They are more likely to seek out

diagnostic information, implement individualized interventions, and adjust their pacing and modality

based on ongoing assessment data. In contrast, teachers with negative attitudes, often linked to

low self-efficacy, may retreat to generalized, whole-group instruction, exhibit rigid adherence to

prescribed materials, or attribute student failure externally, thereby limiting the opportunities for

tailored instruction critical for struggling readers and hindering their academic progress.

The affective component of the teacher's attitude also profoundly influences classroom climate

and teacher-student relationships, which are vital for literacy development. An enthusiastic teacher

who genuinely believes in the power of reading and the effectiveness of their instruction projects

confidence and models intrinsic motivation, creating a vibrant, literacy-rich environment where

students feel safe to take risks. This emotional contagion is powerful; students often mirror the

teacher's disposition. If a teacher conveys anxiety or boredom regarding a specific reading activity,

students are likely to adopt similar negative affective responses, potentially leading to avoidance

behaviors and reduced persistence in challenging reading tasks, demonstrating the critical link

between teacher demeanor and student motivation.

Student Attitudes and the Reading Environment

While teacher attitudes are central to instructional delivery, student attitudes toward reading

instruction are equally critical, serving as predictors of engagement, persistence, and long-term

literacy achievement. Student attitudes encapsulate their feelings, beliefs, and values concerning

the activities, materials, and expectations associated with learning to read and improving reading

comprehension. Positive student attitudes are characterized by intrinsic motivation, a willingness

to engage with challenging texts, and the perception of reading as a valuable and enjoyable

activity, often stemming from early success and a supportive learning environment that validates

their efforts and progress.

The classroom environment, largely shaped by teacher attitudes and practices, is the primary

driver of student attitude formation. When instruction is perceived by students as relevant,

ARABPSYCHOLOGY.C
OM

https://psychepedia.arabpsychology.com/?p=26231
https://psychepedia.arabpsychology.com
https://psychepedia.arabpsychology.com


Reading Instruction: Attitudes, Methods, and Research 6

Psychepedia psychepedia.arabpsychology.com

engaging, and appropriately challenging--meaning it is neither overwhelmingly difficult nor trivially

easy--students are more likely to develop positive associations. Furthermore, instructional methods

that provide students with agency, allowing them choices in reading material and opportunities for

collaborative learning, tend to foster a sense of ownership over their literacy development.

Conversely, instruction that is overly repetitive, punitive, or focused solely on standardized testing

outcomes can quickly lead to feelings of alienation, competence doubt, and the development of

negative attitudes toward reading instruction, viewing it only as a mandatory academic hurdle.

Negative student attitudes often manifest as reading avoidance, superficial engagement (e.g.,

guessing words without decoding), and increased behavioral difficulties during literacy blocks.

Interventions aimed at improving student literacy must therefore address these affective barriers

directly, often by focusing on building self-efficacy and creating meaningful reading experiences.

Teachers must actively work to connect reading instruction to students' background knowledge

and cultural interests, helping them see the utility and pleasure in reading beyond academic

requirements. This requires teachers, whose own attitudes are positive and flexible, to employ

diversified instructional techniques that cater to various learning styles and motivational profiles

within the classroom, thereby ensuring that instruction is perceived as valuable and attainable.

Challenges Associated with Negative Attitudes

Negative attitudes toward reading instruction pose significant systemic challenges that impede

educational progress and contribute to the achievement gap. When a substantial portion of the

teaching staff holds negative attitudes--perhaps believing that specific groups of students cannot

attain high literacy levels or that mandated instructional programs are inherently flawed--

implementation fidelity suffers dramatically. This lack of fidelity means that even well-designed,

evidence-based curricula fail to produce expected outcomes, leading to wasted resources and

reinforcing the initial negative perception that "nothing works." The resulting instructional

inconsistency across grade levels or classrooms creates a fragmented learning trajectory for

students, making mastery of sequential skills highly difficult.

A profound consequence of negative instructional attitudes is the failure to adopt and sustain

effective, research-based practices, particularly those related to the science of reading.

Resistance often stems from cognitive dissonance; teachers may resist adopting new methods if

those methods contradict deeply held, but often unsubstantiated, beliefs about how reading is

acquired. This resistance is often exacerbated by previous negative experiences with fleeting

educational trends or poorly supported implementation efforts. The challenge is not merely

providing knowledge, but overcoming the affective barrier--the discomfort, fear of failure, or sense

of betrayal of long-held pedagogical principles--that accompanies significant instructional shifts,

requiring emotional and psychological support in addition to content training.
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Furthermore, negative attitudes contribute directly to teacher attrition and professional

isolation. Educators who feel constantly frustrated by their inability to teach reading effectively,

who lack confidence in their instructional approach, or who perceive a disconnect between their

personal beliefs and administrative mandates are more susceptible to burnout. This cycle of

negativity limits collaborative efforts within schools; teachers with negative attitudes may be less

willing to share struggles, seek peer coaching, or participate meaningfully in Professional Learning

Communities, thereby stifling collective instructional improvement and solidifying inefficient,

isolated pedagogical practices. Addressing negative attitudes is thus a prerequisite for establishing

a sustainable, high-quality literacy program, requiring investment in teacher morale and

psychological well-being.

Strategies for Fostering Positive Attitudes

Fostering positive attitudes toward reading instruction requires systematic, multi-tiered

interventions targeting both initial preparation and ongoing professional development, focusing

heavily on building competence and self-efficacy. High-quality teacher preparation programs must

integrate robust coursework on reading science with extensive, mentored clinical practice,

ensuring that novice teachers feel highly prepared and competent across the full spectrum of

literacy skills, from phonemic awareness to complex comprehension strategies. This foundational

competence is the strongest inoculation against the development of negative instructional attitudes

in early career stages, providing the necessary mastery to approach teaching reading with

confidence.

For in-service teachers, professional development must transition away from generic workshops

toward sustained, site-based coaching models that are instructionally focused and collaborative.

Effective strategies include establishing Professional Learning Communities (PLCs) where

teachers analyze student data, collaboratively plan lessons using research-based methods, and

observe successful implementation in real time. The goal is to provide frequent, positive

instructional successes that directly challenge any existing negative beliefs about the teachability

of reading or the effectiveness of specific instructional strategies, thereby improving both cognitive

beliefs and affective confidence through demonstrable evidence of student growth.

Finally, administrative support and leadership are crucial in cultivating a positive attitudinal

climate. Leaders must actively reduce environmental stressors, such as unnecessary paperwork

and inconsistent mandates, while simultaneously championing literacy success. This involves

providing adequate resources, protecting instructional time for reading, and offering recognition for

instructional efforts and student gains. When teachers perceive that their expertise is valued, that

their instructional choices are supported by data, and that they are part of a school-wide

commitment to literacy excellence, their attitudes toward the demanding work of reading instruction

become significantly more positive, flexible, and resilient, leading to improved instructional quality
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across the institution.
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