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Introduction to Accompanied Driving and Attitudes

The concept of accompanied driving, often mandated through Graduated Driver Licensing (GDL)
programs, represents a critical transitional phase in skill acquisition and risk management for
novice drivers. This practice, defined as driving under the direct supervision of an experienced,
often adult, driver, is designed to mitigate the elevated crash risk inherent in the first months of solo
driving. Analyzing the attitudes toward accompanied driving is essential because these
psychological orientations significantly predict both compliance with regulatory requirements and
the quality of the learning experience itself. Attitudes are not singular constructs; they involve
affective (emotional), cognitive (belief-based), and conative (behavioral intention) components, all
of which interact to determine how both the learner and the supervisor approach the extensive
period of required supervised practice. A positive and constructive attitude from both parties
facilitates greater exposure to diverse driving environments, fosters effective communication
regarding hazards, and ultimately contributes to safer driving habits once licensing is achieved.
Conversely, negative attitudes, characterized by resistance, boredom, or excessive anxiety, can
lead to minimal or rushed practice sessions, non-compliance with supervision rules, and the
development of maladaptive risk perception strategies. Therefore, understanding the psychological
landscape surrounding supervised driving is paramount for optimizing road safety interventions
and educational strategies globally.

The supervised driving phase is fundamentally a social learning environment where attitudes are
constantly shaped by interaction, feedback, and perceived control. For the novice driver, this
period is often characterized by a delicate balance between the desire for autonomy and the
necessity of dependence on the supervisor. The attitude adopted by the learner--whether
enthusiastic, apprehensive, or resentful--directly influences their engagement with challenging
driving tasks and their willingness to accept corrective feedback. Furthermore, the supervisor's
attitude, which is often rooted in their own driving history, perceived parental responsibility, and
current anxiety levels, dictates the emotional tone and instructional quality of the practice sessions.
If the supervisor views the accompanying process as merely a bureaucratic hurdle, they may fail to
provide adequate instructional input or expose the learner to necessary high-complexity scenarios
like nighttime driving or heavy traffic. Consequently, the study of attitudes toward accompanied
driving requires a dual focus, recognizing the reciprocal influence between the learner and the
accompanying adult, and acknowledging that these attitudes are dynamic, evolving as the learner
progresses from basic vehicle control toward complex situational awareness and hazard
anticipation.

Attitudinal research in this domain often utilizes established psychological models to dissect the
underlying determinants of behavior. For instance, an individual's attitude toward complying with
GDL requirements is heavily influenced by their subjective norm--the perceived social pressure
from peers and family--and their perceived behavioral control, which reflects their confidence in
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their ability to adhere to the restrictions. When focusing specifically on the act of supervised
driving, attitudes are formed around the perceived utility of the practice hours versus the
inconvenience they impose. High-quality practice, characterized by structure, planning, and
specific instructional goals, tends to foster more positive attitudes because the learner and
supervisor perceive tangible benefits in skill development. However, logistical barriers, such as
time constraints, vehicle access, or conflicts between supervisor and learner schedules, can erode
positive attitudes, leading to shortcuts or falsified log entries. Thus, any comprehensive
intervention aimed at improving road safety must address not only the cognitive understanding of
risk but also the affective and motivational attitudes that underpin consistent, high-quality
accompanied driving practice.

Theoretical Frameworks for Attitude Formation

Understanding the formation and modification of attitudes toward accompanied driving
necessitates the application of robust theoretical frameworks derived from social and health
psychology. The Theory of Planned Behavior (TPB) is perhaps the most salient model used in
this context, positing that behavioral intention--in this case, the intention to engage in extensive
and high-quality supervised practice--is determined by three primary factors: attitude toward the
behavior, subjective norms, and perceived behavioral control. Attitude toward the behavior refers
to the individual's positive or negative evaluation of performing the behavior (e.g., "Accompanied
driving is beneficial for my safety"). Subjective norms capture the perceived social pressure to
engage or not engage in the behavior (e.g., "My parents expect me to complete all required
practice hours"). Crucially, perceived behavioral control relates to the ease or difficulty one
believes they will encounter in performing the behavior (e.g., "l have the time and opportunity to
practice in varied conditions”). In the context of accompanied driving, a learner driver with a strong
positive attitude, high perceived support from peers and family, and confidence in their ability to
schedule and execute practice is significantly more likely to adhere to GDL requirements and
maximize the learning opportunity.

Beyond the TPB, Social Learning Theory (SLT) plays a fundamental role, particularly in
explaining the attitudes of the learner driver. SLT emphasizes that attitudes and behaviors are
learned primarily through observation, imitation, and modeling. In the supervised driving context,
the accompanying driver serves as the primary model. If the supervisor exhibits aggressive driving
behaviors, displays impatience, or communicates a cynical view of traffic laws, the learner is highly
likely to internalize these negative attitudes. The supervisor's emotional state during practice is
also critical; an accompanying driver who is constantly stressed or highly critical may inadvertently
instill negative affective attitudes toward driving itself, potentially increasing the learner's anxiety
and reducing their self-efficacy. Conversely, supervisors who model calm, defensive driving, and
provide constructive, positive reinforcement foster an attitude in the learner that views driving as a
serious responsibility requiring constant vigilance and emotional regulation. This observational
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learning is particularly powerful because it transcends explicit instruction, shaping implicit attitudes
and automatic responses to complex traffic situations.

Furthermore, the attitude formation process is subject to the principles of cognitive consistency and
dissonance. When a learner driver possesses an initial positive attitude toward driving but
encounters significant difficulty or conflict during supervised practice, cognitive dissonance may
arise. For example, a learner who believes they are a competent driver but repeatedly receives
critical feedback from the supervisor might resolve this dissonance by either dismissing the
supervisor's input (thereby protecting their self-image) or by developing a negative attitude toward
the practice process itself (viewing it as overly restrictive or unnecessary). Educational
interventions must therefore be designed not only to impart knowledge (cognitive change) but also
to align behavioral practices with desired attitudes (affective and conative change). This requires
supervisors to be trained in effective communication techniques that minimize defensiveness and
encourage self-reflection in the learner, ensuring that the necessary feedback is integrated without
triggering mechanisms that lead to the rejection of the learning experience or the development of
oppositional attitudes toward supervision.

Parental and Guardian Attitudes: Safety vs. Autonomy

The attitudes of parents and guardians, who typically serve as the accompanying drivers, are
complex, often revolving around the inherent tension between ensuring the safety of their child
and fostering the child's burgeoning autonomy. On one hand, the supervisor recognizes the
statistical risk associated with novice driving and feels a profound responsibility to ensure thorough
training, which translates into a positive attitude toward extensive practice. This attitude motivates
them to invest significant time and effort into structured lessons, often prioritizing exposure to high-
risk environments like wet roads or busy intersections under controlled conditions. On the other
hand, supervisors often grapple with the desire to see their child achieve independence quickly
and may feel burdened by the logistical demands of GDL requirements, especially if the required
practice hours are perceived as excessive or intrusive to family life. This conflict can manifest as
an ambivalent attitude, where the supervisor intellectually supports the GDL system but
behaviorally seeks the path of least resistance, potentially sacrificing instructional quality for the
sake of meeting the minimum hour requirement.

A key factor influencing parental attitude is their own level of driving anxiety and perceived
competence as an instructor. Parents who exhibit high levels of anxiety while accompanying their
child may adopt an overly cautious or restrictive attitude, limiting practice to low-risk environments
and frequently intervening, even when the intervention is unwarranted. While this attitude stems
from protective instincts, it can inadvertently harm the learner's skill development by preventing
them from experiencing and resolving complex situations independently, thus inhibiting the growth
of crucial decision-making skills and self-efficacy. Conversely, parents who are overly confident in
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their own driving ability or who underestimate the risk faced by novice drivers may adopt a lax
attitude, providing minimal instruction or treating the practice time as a mere chauffeur service.
Research consistently shows that the quality of supervision--characterized by structured lessons,
clear goals, and constructive feedback--is a stronger predictor of post-licensure safety than the
sheer volume of practice hours, underscoring the necessity of promoting positive, engaged
instructional attitudes among accompanying drivers.

The supervisor's attitude is also heavily modulated by demographic factors and socioeconomic
status. Families facing significant time pressures due to work commitments or those lacking access
to multiple vehicles may develop negative attitudes toward the required practice hours simply due
to the practical impossibility of compliance. Furthermore, cultural norms regarding driving
instruction and risk tolerance play a significant role. In environments where driving is viewed as a
rite of passage that should be mastered quickly, supervisors may exhibit impatience with the GDL
process. To address these varied attitudinal determinants, interventions must move beyond simply
informing parents of the rules. Effective programs focus on enhancing the supervisor's instructional
efficacy, teaching them how to manage their own anxiety, provide effective, non-critical feedback,
and structure practice sessions that incrementally increase complexity. By shifting the parental
attitude from one of reluctant compliance to one of confident, skilled mentorship, the overall
learning environment is optimized, leading to better safety outcomes for the novice driver.

Learner Driver Attitudes: Perceived Competence and Anxiety

Learner driver attitudes toward accompanied driving are central to their engagement and
subsequent driving behavior. These attitudes are typically polarized, balancing the excitement and
anticipation of achieving independence with the anxiety and frustration associated with the learning
process and the presence of a supervisor. The attitude toward perceived competence is
particularly crucial; learners who believe they are naturally adept at driving may view the
supervised practice hours as redundant or tedious, leading to a superficial approach to practice
characterized by low effort and high boredom. This negative attitude often correlates with
increased risk-taking intentions once licensed, as the learner may feel the GDL system
unnecessarily constrained their abilities. Conversely, learners with low perceived competence may
approach supervised practice with significant anxiety, which, while promoting caution, can also
inhibit skill acquisition by leading to cognitive overload and difficulty processing complex traffic
information effectively.

The relationship dynamic with the accompanying driver profoundly shapes the learner's affective
attitude. If the learner perceives the supervisor as supportive, patient, and instructive, they develop
a positive attitude toward the practice sessions, viewing them as valuable opportunities for growth.
This positive affective state reduces anxiety and enhances the learner's capacity to absorb and
apply feedback. However, if the supervisor is overly critical, easily frustrated, or prone to emotional
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outbursts, the learner may develop an attitude of resentment or fear toward the practice
environment. This negative emotional baggage can lead to avoidance behaviors, such as
minimizing practice time or deliberately driving only in simple, familiar environments, thereby
defeating the purpose of supervised exposure. Consequently, the quality of the interpersonal
communication during accompanied driving is a powerful determinant of the learner's attitude
toward driving safety and the formal learning process itself.

As the learner progresses through the GDL phase, their attitudes shift in response to accumulating
experience and growing self-efficacy. Early in the process, the learner is highly dependent on the
supervisor, and their attitude is largely shaped by the immediate feedback loop. As they gain
proficiency in basic maneuvers, their attitude often shifts toward an increased desire for
independence, potentially leading to conflicts with the supervisor regarding the necessity of
continued supervision. This phase is critical, as the learner may overestimate their abilities (known
as the Dunning-Kruger effect in some contexts) and develop an attitude of impatience toward the
remaining supervised requirements. Educational efforts must target this specific transition point by
incorporating structured self-assessment components into the curriculum, helping the learner to
objectively evaluate their remaining skill deficits and maintain a respectful, appreciative attitude
toward the continued guidance provided by the accompanying driver, reinforcing the understanding
that supervised practice is designed to address complex hazard perception rather than simple
vehicle operation.

The Role of Regulatory Policy and Public Perception

Regulatory policies, primarily manifested through Graduated Driver Licensing (GDL) systems, exert
a powerful influence on the attitudes of both learners and supervisors toward accompanied driving.
GDL frameworks, by mandating specific practice hours, restrictions on passengers and nighttime
driving, and minimum supervision requirements, effectively institutionalize the value of supervised
practice. When policies are clearly communicated and perceived as equitable and based on
scientific evidence (i.e., crash risk reduction), they tend to foster an attitude of compliance and
acceptance among the public. However, if the regulations are viewed as arbitrary, overly
restrictive, or difficult to adhere to, public perception can shift toward resistance, leading to
negative attitudes and increased rates of non-compliance, such as misreporting practice hours or
violating passenger restrictions during unsupervised periods. Therefore, the design and
communication of GDL policy must be carefully managed to cultivate a positive societal attitude
toward the necessity of accompanied driving as a vital public health measure.

Public perception, shaped by media portrayals, advocacy groups, and community discussions,
further influences individual attitudes. If accompanied driving is frequently discussed in the media
as a burdensome requirement imposed by the state, it reinforces negative attitudes centered on
inconvenience. Conversely, if public health campaigns successfully frame supervised practice as a
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crucial investment in future safety, emphasizing the development of complex cognitive skills
beyond mere mechanical control, the societal attitude shifts toward viewing it as a prerequisite for
responsible driving. The subjective norm, a key component of the TPB, is heavily influenced by this
public discourse; if the community norm suggests that supervised driving is vital, learners and
supervisors are more likely to adopt a positive attitude and adhere strictly to the requirements.
Conversely, if the prevailing youth culture normalizes GDL violations, the learner's attitude toward
compliance will be negatively affected by peer pressure.

The effectiveness of GDL policies in shaping attitudes relies heavily on enforcement and perceived
certainty of punishment for non-compliance. When violations of supervised driving rules are rarely
detected or penalized lightly, the perceived behavioral control component of the TPB is
undermined, fostering a cynical attitude that the rules are not serious. This relaxed attitude toward
regulation can translate into riskier behavior during supervised practice and, critically, once the
learner obtains full licensure. Therefore, the regulatory environment must not only mandate
accompanied driving but also create a framework that reinforces the importance of the practice
through visible commitment to enforcement and continuous public education. Successful policies
foster an attitude where accompanied driving is not seen as a temporary inconvenience to be
endured, but rather as a non-negotiable step in the comprehensive training required for safe,
independent mobility.

Measuring and Modifying Attitudes

Accurately measuring attitudes toward accompanied driving is essential for developing targeted
and effective interventions. Traditional methods rely on self-report questionnaires, utilizing Likert
scales to assess affective, cognitive, and conative dimensions. For instance, researchers measure
cognitive attitudes by asking about beliefs regarding the efficacy of supervised practice (e.g.,
"Supervised driving significantly reduces crash risk"), while affective attitudes are gauged by
feelings associated with the experience (e.g., "l feel stressed/confident during supervised
practice"). Behavioral intentions, or conative attitudes, are measured by asking about future plans
(e.g., "l intend to complete more hours than required”). However, self-report measures are
susceptible to social desirability bias, particularly among supervisors who may overstate their
positive attitudes or compliance levels. Therefore, researchers increasingly employ implicit
measures, such as the Implicit Association Test (IAT), to uncover unconscious attitudes toward
risk, supervision, and driving safety that may conflict with explicit, reported beliefs.

Modification of negative attitudes requires multi-faceted interventions rooted in psychological
principles. For learners, modification strategies often focus on enhancing self-efficacy and realistic
risk perception. Educational programs that utilize hazard perception training, often through high-
fidelity driving simulators, help learners confront the reality of complex traffic situations, thereby
modifying the cognitive attitude that they are already fully competent. By experiencing near-misses
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in a safe environment, learners develop a more respectful attitude toward the necessary duration
and complexity of supervised practice. For accompanying drivers, attitude modification often
targets instructional techniques and anxiety management. Training programs for supervisors,
which utilize role-playing and video feedback, are effective in shifting parental attitudes from critical
or reactive to supportive and proactive, reinforcing the notion that their primary role is mentorship
rather than control.

Furthermore, technology is playing an increasing role in attitude modification by providing
objective, continuous feedback. Telematics devices installed in practice vehicles can track driving
behaviors such as hard braking, speeding, and rapid acceleration, offering concrete data to both
the learner and supervisor. This objective feedback bypasses subjective conflicts and helps to
modify attitudes based on factual performance rather than emotional perception. If a supervisor
believes the learner is driving safely but the telematic data reveals frequent aggressive maneuvers,
the supervisor's attitude toward the necessity of continued, structured practice is likely to shift
toward greater vigilance. Similarly, when a learner sees tangible improvement metrics, their
attitude toward the value of the practice process becomes more positive and intrinsically motivated.
The integration of transparent data and structured coaching provides a powerful mechanism for
aligning behavioral practices with positive, safety-oriented attitudes toward accompanied driving.

Future Directions and Implications for Road Safety

The implications of attitudes toward accompanied driving for overall road safety are profound and
underscore the necessity of continued research and policy refinement. Positive attitudes--
characterized by genuine commitment, mutual respect, and a focus on skill acquisition--are
strongly correlated with reduced crash involvement rates once the novice driver gains full
licensure. Conversely, negative or indifferent attitudes toward the supervised period are predictive
of post-licensure risk-taking behaviors, including speeding and distracted driving. Future research
must focus on longitudinal studies that track attitude changes throughout the GDL process and link
specific attitudinal metrics to long-term crash outcomes, allowing policymakers to refine GDL
requirements to maximize psychological engagement rather than simply mandating hours.
Specifically, there is a need to explore how the transition to autonomous or semi-autonomous
vehicles will alter the perceived utility of human supervision, potentially requiring a shift in attitudes
toward the role of the accompanying driver from instructor to system monitor.

A significant area for future focus involves tailoring interventions based on individual differences in
attitude and personality. Not all learners or supervisors respond equally to generalized educational
messaging. Research into personality traits, such as sensation-seeking among learners or
neuroticism among supervisors, can inform the development of personalized attitude modification
programs. For instance, highly sensation-seeking learners, who tend to possess a positive attitude
toward risk, might benefit more from simulation-based experiences that vividly demonstrate the

Psychepedia psychepedia.arabpsychology.com



https://psychepedia.arabpsychology.com/?p=23639
https://psychepedia.arabpsychology.com
https://psychepedia.arabpsychology.com

Accompanied Driving: Teen Driver Attitudes & Safety

negative consequences of their risk preferences. Similarly, highly anxious supervisors might
require targeted cognitive-behavioral training to manage their emotional responses during practice,
thereby fostering a more constructive and less stressful learning environment for the novice driver.
The future of road safety psychology lies in moving away from one-size-fits-all approaches toward
precision interventions that recognize the complex interplay of attitudes, personality, and situational
factors.

Ultimately, improving attitudes toward accompanied driving is not merely about achieving
compliance with regulations; it is about cultivating a deep-seated culture of safety and
responsibility among new generations of drivers. This requires a sustained, integrated effort
involving educators, regulators, and public health professionals.

Prioritize Quality over Quantity: Shifting the focus from merely logging hours to ensuring the
quality and structure of practice sessions.

Empower Supervisors: Providing accompanying drivers with the instructional skills and emotional
support necessary to fulfill their mentorship role effectively.

Leverage Technology: Utilizing telematics and virtual reality to provide objective feedback and
realistic hazard perception training, thereby modifying attitudes based on evidence and experience.

Promote Positive Norms: Engaging in public campaigns that frame supervised driving as a
crucial, valued component of safe transition to independent mobility.

By proactively addressing the psychological determinants of behavior, specifically the attitudes
held by both learners and supervisors, societies can significantly enhance the effectiveness of GDL
systems and achieve substantial, long-lasting reductions in traffic fatalities and injuries among
novice drivers.
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